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Course Background
C&T 235: Cultural Diversity, Equity, and Inclusion in K-12 Schools. 3 Hours. Lecture.
This course explores cultural diversity in K-12 settings through a critical analysis of several key
themes: power, privilege, and difference. Students will examine the social construction of race,
ethnicity, gender, social class, sexuality, language, and abilities within the classroom. This course
examines topics including gender bias, racism, white privilege, income inequality, as well as the
educational and social experiences of students from historically marginalized backgrounds.
•
•
•

CTE 235 is an undergraduate course and is required for Education majors.
The number of participants in one section can range in capacity from 17-23 students.
Domestic/international students enrolled in the course typically represent freshmen – seniors.

Issues to address

Given the current national/global complexities of diversity, equity, and inclusion (DEI), how can
we construct opportunities for rich conversation that elicits introspective dialogue and is
instructionally centered?
Project Goal (Desired Reality): As conversation becomes more intentional as an instructional
tool to enhance understanding, the information from this project can serve as a source to
engage students in critical DEI dialogue, despite discomfort and/or reservation.

Implementation
“Not everything that is faced can be changed.
But nothing can be changed until it is faced.”
~ James Baldwin
Click the image above or go to:
https://shorts.flipgrid.com/watch/15788835588015080
Cultivate a Safe Space for Learning
• Establish Trust—Model vulnerability and humility. Cultivate a nurturing and safe learning
environment, one that is collaborative, emanating respect and value.
•

Build on Narratives—Encourage broadened perspectives and empathy.

•

Interweave Racial Literacy Protocols—Clear, engaging, and purposeful protocol activities link
interactive lecture to open-ended questions and in-depth discussion. Everyone is prompted
to participate. Guiding questions elicit students’ voices. Dialogue is thoughtful and
intentional, connecting the course learning to students’ background experiences.

Engage Active Listening and Affirmation
• Essential to discussion-centered pedagogy are opportunities to listen intently while building a
culture of trust and rapport. Connecting real-world situations to the course content and
discussing why does this matter and how does it impact our thinking?

Student Learning
Specific outcomes, throughout the semester, gauging student understanding and the impact of
discussion-centered pedagogy:
Beginning of the semester (feedback following the first i-person class meeting)
•

“It is okay to be uncomfortable when talking about hard issues. We need to expose
ourselves.”

•

“Hearing just how diverse everyone is . . . I know this will be a great experience as the
semester goes on.”

During the semester (transition to online instruction)
•

“I really enjoyed the environment of the class and just getting a better understanding of what
to expect moving forward.”

•

“I appreciate how open and welcoming class was today . . . Positive attitude made me
excited for this class!”

After (mid-semester online Zoom meeting)
•

“[The course] has truly exceeded my expectations. I have really enjoyed the layout of this
class, with the open discussion and friendly environment both making it easy to speak up . . .
about opinions, concerns, differences, and truly hear my classmates and what they have to
say. I think I have struggled in the past with seeing issues from other perspectives, and this
class has helped me do that.”

Reflections

“Whatever you learn, remember: the learning must make you more, not less human,” as
quoted by Rabbi Dr. Ariel Burger (The Global Oneness Project).
Teaching and learning in this course continues to emphasize that dialogue centered on
diversity, equity, and inclusion is a journey. The process is not a procedure of checklists;
instead, it requires deep reflection, an examination of our biases, and a willingness to
broaden our perspectives and understanding. Reflecting on this project suggests the need
to build trust and elicit conversation on the first day and throughout the semester. It sets the
tone for ongoing dialogue and the facilitation of growth.
In moving forward with discussion-based pedagogy, this project indicates the benefits of
promoting a positive learning community to scaffold instruction and provide a “safe space”
to wrestle with the complexities of cultural understanding. The author aspires to stay the
course, reflect, and analyze the project’s format to determine what adjustments are
indicated to enhance student understanding and the willingness to discuss difficult cultural
issues.

