SCAFFOLDING CULTURALLY
RESPONSIVE TEACHING
J U L I U S K YA K U WA
M U S I C E D U C AT I O N

MEMT 420: Teaching Elementary and General Music is a course for upper-level music education
majors who are preparing for student teaching. The course provides an overview in methods,
materials, and current trends of general music teaching at the elementary and secondary level.
The focus of this course was using flexible design and Culturally Responsive Teaching (CRT) practices
as both the framework through which the course was taught and as the outcome. Students saw
culturally responsive pedagogy modeled throughout the semester, beginning with a pre-semester
survey that allowed me to understand student backgrounds, meet with them to talk about course
goals and concerns, and adjust my pedagogy to better respond to their needs. Throughout the course,
we treated CRT as a group endeavor, using a shared drive to capture videos of icebreakers,
demonstration lessons, conceptual thinking projects, and other activities we created (individually and
as a group) over the course of the semester, so that when students begin their own student teaching,
they have a library of culturally diverse and responsive resources to draw upon.

This course aimed to incorporate flexible design as well as help students incorporate principles of
flexible teaching into their own pedagogy. Similarly, the course aims to incorporate DEI not just in
structure and texts, but also by using DEI as a way of learning about and relating to students. Finally—
and perhaps most importantly—the course is centered around culturally responsive pedagogies in the
course structure and in the pedagogy enacted within the course, with the ultimate goal of helping
students understand, articulate, and embody CRT as it relates to their own practice.

Scaffolding activities for this course included the following:
Icebreakers – Each student led the class in a 2-3 minute icebreaker that
allowed students to create an activity out of something they were
comfortable with, something from their own experience, or something they
were confident would be fun for them and others.
CRT discussion board – The discussion board allowed students to respond
to readings based on the HAT Approach:
• Huh question? A question based on the readings
• Ah ha moment! Something new learned based on the readings
• Transfer of a previous experience based on the readings
Students could also respond or react to another’s post, and I and my GTA
would also engage in discussion to help build understanding around
culturally responsive teaching.
Reflection practices – The course also relied on reflection as a crucial
practice of self-analysis. This included individual and group self-reflections
after assignments, peer review and feedback, and individual meetings with
the professor to talk abut assignments and assessment methods. Students
also had the freedom to reflect in ways that felt appropriate to them,
including via voice memos, video recordings, writing, or other methods.
Conceptual Thinking Tasks – These allowed students to move between the
factual and conceptual levels of thinking, construct their own understanding,
enable its transfer, and enhance their sense of agency.
• “What is it like?” discussions: Students reflected on their education
experiences that were culturally responsive or not and the likely effects
of such.
• “Make connections” activities: Involved critical observations and
reflections from class demonstration lessons, in-service music teacher
observations, and online music teaching video examples. Students
explored a variety of contexts that demonstrated concepts in action.
• “So what” activities: Students planned for transfer by formulating their
own ideas between learned concepts and future music classrooms and
developing individual teaching philosophies and music curriculums. In each
of these tasks, students reasoned about the significance of culturally
responsive teaching and learning to the now and future contexts.

Students with professor as a facilitator
discuss a class group activity about small
ensemble experiences. Watch product at:
https://youtu.be/mkQ6XKgncNg

Students and instructors participate in a
popular YouTube dance and sing along
icebreaker: "The Cha Cha Slide Dance.”

The “Rock Paper Scissors” game always
helped in deciding between two parties.

Small group work for discussions,
reflection, planning, debriefing, and sharing
was part of the course.

A student leads a lesson on multicultural
and kinesthetic music teaching/learning
activities.

The course’s emphasis on CRT culminated in a project which asked students to develop multicultural lesson
plans and other teaching materials with their peers, as well as prepare and teach a 20-minute lesson. Through
that assignment, students were assessed for (and the majority achieved) the following core competencies:
• Planned and incorporated multiple cultural perspectives and student-centered strategies that embraced
constructivist elements of teaching and learning
• Considered students’ interests when designing instruction
• Provided evidence in planning and instruction to build bridges between what students already knew about
a topic and what they need to learn about it
• Planned on using culturally familiar examples to make learning new concepts easier
Some students provided a variety of assessment procedures in the planning but were not fully realized during
actual teaching. Additionally, although the planning included active student involvement, the timing and
sequencing was not fully congruent with planned content for a number of students.
Students also reflected positively on the CRT emphasis:
“It has been fascinating to learn that to effectively practice and realize CRT, one has to be opened minded and
ready to include it in all aspects of the classroom from curriculum design, to lesson planning, to choosing
activities, repertoire, assessments, and how to engage all students, even in simple things as calling students by
their names.”
“I have really enjoyed the icebreakers we have done in class. It has been interesting to see all the different
games/activities that everyone produces. It has been neat to see which ice breakers I actually knew as a child
and now the memories are coming back. This is a representation of students’ cultural backgrounds in the
music classrooms and that is culturally responsive.”
“Our class demonstrations, icebreakers and the professor’s modeling of CRT in many ways including the
approach to this course, have been a source of learning with a variety of examples that we could use in our
future classrooms.”

Reflections
As a professor, consistently threading CRT in every lecture content, activities, discussions, and
demonstrations helped me cement and be a model for what students can do. I began to hear
students verbalize a culturally responsive approach regularly, see it in their routine activities,
and read about in the online discussions, essays, and their teaching philosophies. Next time I
want to start the course with the CRT unit right away. Doing so would allow students to see,
think, apply, and develop these tenets early on in the semester as I do my best to model a
CRT/learning environment in a general music methods class.
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